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Conference theme- CHANGE: creating and 
adapting to apprenticeship and skills 
policy, past, present and future. 

• Recent ministerial announcements emphasise the crucial role of 
higher education (HE) in aligning with post-16 education and skills 
strategies, particularly in areas like higher technical and 
professional education, apprenticeships, HTQs, lifelong 
learning and progression into HE. 

• However, the Government is not always clear on its understanding 
of the purpose of HE so nothing can be assumed. 

https://uvac.ac.uk/annual-conference/
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Government Direction
The government's stated goal is to rebalance 
the apprenticeship system and focus on 
providing training opportunities for younger 
people. 

Funding for Level 7 apprenticeships removed 
for ages 22 and older. 

Funding restricted to ages 16 to 21.



Government perceptions – an observation of 
tone• Three common Government perceptions of degree 

apprenticeships are seeming to drive policy.

These are:

The degree element 
delivers separate, 

theoretical 
knowledge that 

exists in a bubble. 

Apprentices are for 
the young.

Experienced, 
established 

professionals, do 
not need further 
development.



Government Misconceptions vs Reality
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Linking Theory and Practice

Context-Dependent Learning



1. The Role of the 
University Setting

The university environment fosters deeper critical theory and 
analysis.

It provides the foundations necessary to understand an individual’s 
social or organisational context.

The level 6 nature of a degree is not a “nice to have” but the minimum 
level required by professionals operating social businesses.

Functional, descriptive, uncritical thinking does not meet the needs of a 
working professional.



2. Who are the Mature 
Professionals

There is often an assumption that experienced, established professionals do not 
need further development.

But who do we really mean by this?

An impression that it is business executives seeking a funded MBA.

At MMU, we work with: 

• Mature professionals with limited or no formal Level 3/4/5/6 development.
• Individuals who are experts in their job but have hit a ceiling without a formal degree.
• People who are dedicated and driven, yet often find entering higher education daunting and 

intimidating.



3. Impact on Mature 
Professionals

The greatest impact of this model occurs when teaching mature professionals.

These individuals already understand the context and nuance of their 
organisation’s operations.

They can therefore derive the most benefit from applying aligned theory and 
critical thinking in their real-world contexts.

Higher level, meta thinking opens up understanding and supports new approaches 
to problems and operations.

These professionals gain significant value from applied learning, connecting theory 
directly to their workplace practice.



4. The Socially Constructed 
Nature of Degree 
Apprenticeships

Degree apprenticeships are socially constructed forms of teaching.

They involve:

• Teaching within a context, and
• Theory embedded in a real-world setting.

This stands in contrast to traditional academic teaching that often uses generic, 
decontextualised case studies (e.g., a standard Coca-Cola case study / 
assignment).

This approach reflects the socially constructed nature of apprenticeships as forms 
of situated learning.



5. Linking Theory and Practice
Within an apprenticeship theory and practice are inseparable and codependent.

This is a theory in context approach. Not generic.

A practice/theory integration benefits all apprentices, encouraging reflective and applied 
learning.

Applying and framing thinking and action within the workplace is good pedagogical 
practice.

Theory Practic
e

Theory 
Practic

e



6. Context-Dependent 
Learning

The apprentice brings their workplace as a living case study into the learning 
process.

Learning in this model is context-dependent, not abstract.

Effective apprenticeship teaching therefore uses the apprentice’s workplace as 
the foundation for:

• All teaching, and
• All assignments.

Delivering workplace improvements concurrently and within learning



Situated learning pedagogy 
A context-driven teaching and learning ethos where theory 

and practice are fully integrated.

Moves beyond textbook arguments — not about “he said, 
she said,” but about real-world application.

Rejects sanitised, idealised cases in favour of authentic, 
complex learning experiences.

Draws on theory and critical reflection, applied through 
situated, real-world contexts.

Promotes a coherent pedagogy where learning emerges 
naturally from doing, participating, and reflecting.



Cognitive 
Apprenticeship

Modeling Coaching Scaffolding Articulation Reflection Exploration

Cognitive apprenticeship
• Engage a novice and mentor in authentic work 
• Related practices and social interactions 
• Involving specific cognitive processes
• Work related skills and tasks resulting in a mutually beneficial 

collaborative working relationship 



Example



Student insights and feedback

https://app.powerbi.com/groups/me/reports/8ec49872-f027-4360-8d57-294d83082071/?pbi_source=PowerPoint
https://app.powerbi.com/groups/me/reports/8ec49872-f027-4360-8d57-294d83082071/?pbi_source=PowerPoint
https://app.powerbi.com/groups/me/reports/8ec49872-f027-4360-8d57-294d83082071/?pbi_source=PowerPoint


Professional progression



Student examples and feedback



Reflections on 
practice

• “After presenting the PID to the project 
sponsor and CEO at FT, they were 
impressed that I had a well-planned, 
structured approach to managing the 
product trials, considering the scope, cost, 
risks, and stakeholders. Although I found it 
difficult to write the PID as FT lacks 
structure and project planning, I found 
the tools useful to progress through each 
stage. Effectively the PID provided clarity on 
the project aims and deliverables to enable 
FT to achieve the desired sales targets”. 

Dismissing 
Government 
Perceptions

Such as: experienced, 
established professionals, do 

not need further 
development.



The Cognitive Apprentice 
‘Making thinking visible’

• Author 7:
• Value in Workplace: "I will continue to apply 

my learnt knowledge in the workplace, aligning 
with Kolb’s statement that the process of 
learning is creating knowledge via the 
transformation of experience”.

• Author 12:
• Adoption of Learning: "Using Borton’s model 

and Gibbs’ Reflective Cycle, this unit has 
significantly deepened my understanding of 
project management, particularly in structuring 
complex operational solutions”. 

Themes which emerge from this 
preliminary analysis are:
Adoption of Learning
Value within the workplace

Dismissing 
Government 
Perceptions

Such as: experienced, 
established professionals, do 

not need further 
development.



Supporting the 
Degree 
Apprenticeship as a 
Cognitive Experience

• Author 1: Demonstrates the direct application of lean six sigma 
principles learned during the course to workplace projects, 
highlighting the practical value of theoretical knowledge.

• Author 4: Shows how the degree apprenticeship has improved 
confidence and skills over time, emphasizing continuous 
professional development.

• Author 5: Illustrates the integration of project management tools 
and frameworks, enhancing team collaboration and 
accountability.

• Author 7: Reflects on the transformation of experience into 
knowledge, aligning academic learning with workplace 
application.

• Author 9: Highlights the commitment to further professional 
development through additional courses, showing the ongoing 
impact of the degree apprenticeship and a behavioural shift to 
lifelong learning.

Dismissing 
Government 
Perceptions

The degree element delivers 
separate, theoretical 

knowledge that exists in a 
bubble.



Situational Learning and the Cognitive 
Apprenticeship

• Analysis: Navigating Amazon’s complex stakeholder, approval and process’s structure has proven challenging, 
however, through identifying correct tools I was able to create a clear plan. The necessity of adapting 
methodologies also became apparent, leading to adapting AGILE methodology to suit the project needs and 
Amazon’s expectations, while also combining it with waterfall methodology to create the hybrid method used for 
this project.

• Conclusion: Despite the initial challenges and the existing time constraints, learning throughout the unit has 
significantly improved my project management capabilities. The practical application of theoretical concepts has 
provided me with a strong toolkit for future projects. That being said, I recognise that there is still a great deal to 
learn about project management. 

We support apprenticeships that address and correct government 
misperceptions.

That the degree element delivers 
separate, theoretical knowledge that 

exists in a bubble. 

That experienced, established 
professionals, do not need further 

development.



Summary-
Cognitive Apprentice Learning and Development Loop

Models and Theory
• Situated Learning

Critically applied to their  
World

Production of a 
grounded unique 
assignment and 
understanding of 

concepts and theory in 
practice

Bringing this into 
ongoing thinking  and 
use into the workplace

Reflecting that this has 
had a positive and 

ongoing contribution

Motivation for further 
development LLL

Personal 
progression

Professional 
progression

Organisational 
development



Breakout discussions 

Topic 1
Situated Learning and 

the cognitive 
apprenticeship

Topic 2
Messages and themes 

for influence and 
action



Questions / feedback?


